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Abstract 
This paper is dedicated to the problem of formation of meaning-existential strategies in the process of education in a 
system of higher educational institutions.We examined the interconnection between formation of meaning-
existential strategy,life awareness and locus of control,we propose here various differences between students of 
technical and philological specialties are to be revealed. The purpose of present research was to study the meaning – 
life orientations (i.e. goals of life, saturation of life and satisfaction with self – actualization) in students of technical 
and philological specialties along with dynamics of subjective control level indices. The results of study have shown 
that the emotional intelligence has effect on cognitive activity of students. High level of emotional intelligence 
development  provides internal regulation of one’s own emotions. However,modern high education system – which 
is aimed at the development of academic intelligence – does not give due consideration to development of emotional 
sphere of perspective specialists. Generalization of examined materials substantiates the actuality of the problem of 
formation of meaning-existential strategies of students under conditions of educational process, thus suggesting the 
necessity of not only analyzing related scientific research, but also implementation of their results into practice on an 
operational basis. 
 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Organizing Committee of ICEEPSY 2014. 
Keywords: students; professional competition; meaning of life; locus of control; EI. 
 
 
* Corresponding author. E-mail address: danna_gn@mail.ru 
© 2015 Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of the Organizing Committee of ICEEPSY 2014.
391 Danna Naurzalina et al. /  Procedia - Social and Behavioral Sciences  171 ( 2015 )  390 – 395 
 
1. Introduction 
The problem of formation of meaning in life is not new to psychology; for the first time ever the value of essence 
formation was analyzed by V. Frankl in his book ‘Man’s Search for Meaning’. Numerous studies emphasize the 
value of meaning formation in the life of young population (e.g., Maslow, Rogers, Jung, Allport, Erikson, Buhler, 
Neugarten, and Jahoda; see Ryff, 1989; Zika & Chamberlain, 1992). E.P. Pavlova and N.E. Schurkova do not 
distinguish the meaning of human’s life and the happiness which – from the pedagogical point of view – is 
‘condition of life and the only possible condition of child’s development, a factor of his physical and spiritual 
ascension to the humanity’s culture’ (Schurkova, Pavlova, 2004). That is wide area of thought, emotional experience 
of moments of life, awareness of modus vivendi, awareness of one’s ego, apprehension of happiness. 
Value and meaning systems of personality are manifested, consolidated and corrected in the process of 
performing activity. Period of high education may be determined as special meaning and life period in the human’s 
life, which is connected with the crisis of professional identification i.e identification of oneself and the subject of 
future professional activity. The result of this crisis experience is the formation of one’s own professional identity 
which is integral and essential part of holistic self-image of mature personality. 
Meaning-life orientations of personality within the meaning of pedagogy are the significance of one’s life 
comprehended by human in the context of cultural and historical space and time, a life as a whole, including specific 
educational process by means of upbringing, education, development; these are perceivable and perceived goals of 
self-education, self-upbringing and self-development in the system of absolute humanistic values (Life, Health, the 
Good, Freedom, Responsibility, Truth, Labor, Beauty) which are concretized by the means of goals-images (man's 
mental world, family, profession, society) and are incarnated into everyday reality through social – existential self – 
concepts (‘son – self’, ‘friend – self’, ‘student – self, etc.); meaning-life orientations of personality are the basis of 
development of well-balanced personality and have their effect on the process of human’s self-improvement. The 
process of self – upbringing includes self-expression, self-cognition, self-esteem, self-test, self-affirmation, self-
respect, self-actualization. The process of self-development reflects the solution of moral conflicts by personality 
and cognition of one’s own stance on himself and the world in the context of past, present and the future (in both 
subjective and objective meanings). 
Presented notion is based on its psychological equivalent, in which the personal ability to realize the meaning of 
life has been emphasized by Leontyev D.A. as central one. 
The components of meaning of life are as follows: 
1) Meaning-life orientations – goals in life, saturation of life and satisfaction with self – actualization; 
2) Locus of control – internal locus of control, confidence in the ability to execute control over one’s own life. 
The meaning – life orientations themselves ‘correlate with the three components of vital function and temporary 
orientations in life: goal (future), process (present) and the result (past). Goal is ‘goals of life’ in certain system of 
values, the process is the emotional saturation of life and the result is the ‘satisfaction with self – actualization’ 
(Leontyev, 1992). 
The quest for resources to form meaning-life orientated personality (of both student and teacher) has led to 
sublimation of two aspects in the holistic pedagogical process: the values of life as its meaning (Frankl, 1996) and 
specially organized activity of individual in life creativity. Such an activity includes (apart from traditional types) 
ontological, psychological and prophylactic upbringing. 
2. Purpose and Methods of the study 
The purpose of present research was to study the meaning – life orientations (i.e. goals of life, saturation of life 
and satisfaction with self – actualization) in students of technical and philological specialties along with dynamics of 
subjective control level indices. 
Hypothesis for research: EI influences the formation of meaning-existential strategies. 
We analyzed 59 students of Aktobe state university n.a. K. Zhubanov in the framework of ‘Personal individual 
and meaning-forming values of modern students’ study which was performed from March to April, 2013. 
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Table 1. Features of experimental groups. 
Sex Foreign philology faculty (FP)  historiophilological faculty Technical faculty (TF) 
Females 24 8 2 
Males  7 18 
 
The sample was composed of students of polytechnic and humanitarian cycle, average age was 21, students of 2nd 
and 3rd years of education. 
The study employed following methods: Hall’s EQ-I, meaning-life strategies test. 
Study employed test of meaning – life orientations created by Leontyev D.A. basing on the Russian version of 
Purpose-in-Life Test, PIL (Crumbaugh and Maholick's 1964; Crumbaugh, 1968), which has been developed basing 
on the theory of drive to meaning an Speech and Language Therapy by V. Frankl. This test discriminates five 
components of life meaningfulness. Three reflect orientations concerning the goals, process and the result, 
respectively, as possible sources of its meaning and other two reflect various aspects of the locus of control. 
Professional success of personality is undoubtedly connected with knowledge, abilities and skills, scholarship 
and general ability to think. However, in most high-level cases the general intelligence has proven to be not enough. 
The effectiveness of professional activity of young specialist employed in ‘subject-subject’ relations field is to a 
large extent determined by the ability to understand his own emotions and recognize emotions of other people. As 
shown by D. Goleman in his studies, professional and existential success of personality is broadly facilitated by high 
level of emotional intelligence. The phenomenon of emotional intelligence, its structure and developmental 
background have been studied by foreign (G. Matthews, R.D. Roberts, S.J. Staney, etc.) and Russian scientists 
(Andreeva I.N., Lusin D.V., Manoylova M.A., Spasskaya M.A., etc.). 
The concept of emotional intelligence (EI) which arose in the beginning of 1990-s reflects the idea of unity of 
affective and intellectual processes. In a broad sense, EI is composed of abilities to recognize, understand emotions 
and to control them, meaning subject’s own emotions and emotions of other people. 
In past years there have been some progress in formation of scientific background of EI, but still there are some 
considerable difficulties. Above all, that concerns the definition of the EI notion itself. Various authors possess only 
partially common points of view here, most details are not formulated clearly enough, sometimes the EI notion is 
interpreted too broadly. Coexistence of two types of EI models – mixed and abilities models – leads to different 
approaches to its research and these approaches obtain results often incompatible with each other. It is still unclear 
on which cognitive processes the EI is based and what is its role in the adaptation of human being in his 
environment. 
The model introduced by Daniel Goleman focuses on EI as a wide array of competencies and skills that drive 
leadership performance. Goleman's model outlines five main EI constructs: 
• Self-awareness – the ability to know one's emotions, strengths, weaknesses, drives, values and goals and 
recognize their impact on others while using gut feelings to guide decisions. 
• Self-regulation – involves controlling or redirecting one's disruptive emotions and impulses and adapting to 
changing circumstances. 
• Social skill – managing relationships to move people in the desired direction 
• Empathy - considering other people's feelings especially when making decisions 
• Motivation - being driven to achieve for the sake of achievement. 
Goleman includes a set of emotional competencies within each construct of EI. Emotional competencies are not 
innate talents, but rather learned capabilities that must be worked on and can be developed to achieve outstanding 
performance. Goleman posits that individuals are born with a general emotional intelligence that determines their 
potential for learning emotional competencies. 
3. Results of study 
The results of studies have shown that the emotional intelligence has effect on cognitive activity of students. 
High level of development of emotional intelligence provides internal regulation of one’s own emotions. 
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However, modern high education system – which is aimed at the development of academic intelligence – does 
not give due consideration to development of emotional sphere of perspective specialists. 
 
Table 2. Average data values of meaning – life orientation test 
 
  Goals Process Result 
Locus of 
control – Self 
Locus of control 
- Life 
Mean 33.3860 32.7193 28.1930 22.5263 34.2632 
Std. Deviation 6.14920 5.69384 5.15973 3.51072 5.29665 
Minimum 17.00 17.00 14.00 15.00 21.00 
Maximum 42.00 42.00 42.00 28.00 42.00 
 
The ‘Goals in life’ subscale which characterizes the availability of future goals in life – which in turn provide 
meaningfulness, directionality, perspective in life – has shown high values (Me=33.4) and that means determination, 
believing in one’s own plans and their implementation. A rather high value in the ‘Life process’ subscale (Me=32.7) 
allows us to mention emotional saturation and meaningfulness of today students’ life. 
The ‘Results rating of life’ subscale (Me=28.19) meaning the satisfaction with self-actualization there were 
obtained higher than average indices – meaning stable enough evaluation of past life, its productiveness and 
meaningfulness; besides, the central event of the past life here is the admittance to high education institution. 
However, the ‘Locus of control – Self’ subscale has shown below average results (Me=22,5), and that 
corresponds with the self-imagining of students as personality without enough free choice capability to build their 
own life in accordance with their own goals and pictures of its meaning. That is, possibly, determined by few 
experience life period and it may be linked to preserved dependence on parents, inability to act independently and 
make important decisions. However, there is rather high value in the ‘Locus of control – Life’ subscale and that 
reflects sufficient assurance of students in the fact that they are able to consciously execute control over the process 
of their life and activity in designated life period. Proportion of three temporary locus if meaning (past, present and 
future) in students shows that during that period of life they are in a greater degree orientated to the process of 
activity itself, and that this process dominated over the values of meaningfulness of goals and experience. In our 
opinion that fact explains sufficient psychologically comfort status of students. 
  
Table 3. Average data values of EQ test 
 
  
Emotional 
knowledge Management  
Self-
motivation Empathy Recognition 
Mean 8.8305 6.1356 9.6780 9.1356 7.8644 
Std. Deviation 5.19002 6.58488 5.41531 5.60313 5.45027 
Minimum -7.00 -7.00 -3.00 -4.00 -11.00 
Maximum 18.00 18.00 18.00 18.00 18.00 
 
Analyzing data obtained in the Table 3 we can see certain reduction in the EI level data group, specifically in the 
‘Controlling one’s own emotions’ part. Let’s examine the effect of EI on the formation of meaning-existential 
strategies. 
 
Table 4. Correlation analysis of Hall’s EI indices and Crumbaugh J,Maholick L.’s ‘Meaning – existential strategies’ test indices.  
Scales Purpose in life Process of life or interest 
and emotional 
intenseness of life  
Results rating of life 
or satisfaction with 
self - actualization  
Locus of control – Self (I 
am life’s master) 
Controlling one’s own 
emotions 
.405(**) .434(**) .314(*) .363(**) 
Self-motivation .239 .273(*) .182 .219 
Empathy .217 .261(*) .152 .219 
Recognition of other 
people’s emotions .276(*) .342(**) .271(*) .290(*) 
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As can be seen in the hereinbefore presented Table 2 the control of one’s own emotions has effect on formation 
of goals in life (r=0,405 (**), p<0.001); on the processional characteristic as emotional saturation. Students also 
understand that their own emotional wellbeing has positive effect on the ‘Results rating of life’ and its satisfaction at 
present moment. This notion in connected with the definition situational reflection by Karpov V. The situational 
reflection provides direct self-control of human behavior in actual situation, cognition of its elements, analysis of 
events, ability of subject to correlate his actions with the situation and coordinate them in accordance with changing 
circumstances and his own condition. 
Behavioral manifestations and characteristics of this type of reflection are in particular the time spent by subject 
on thinking over his current activity; how often does he employ the analysis of current events; the degree of 
uncoiling of decision – making processes; aptitude to employ self-analysis in reality situations. 
‘Self-motivation’ and ‘empathy’ correlate with ‘the process of life, emotional saturation’ (r=.261(*); 
r=.273(*)p<0.05). The ability to be emotionally involved effects the perception of the processional characteristic of 
life itself by the students. 
Another peculiarity of the EI’s effect on meaning-existential strategies is ‘recognition of other people’s 
emotions’ or, rather, the skill to effect the emotional condition of other people. Such interconnection is very logical. 
Data comparison between the faculties did not reveal significant differences except the ‘Locus of control – Life’ 
subscale; that is because technical students self-evaluate themselves considerably higher than humanitarians – 
students of historical philological faculty with specialty ‘Kazakh language and literature’ (LSD 
=5.64286(*),p<0.05). Survey of students of this specialty revealed that majority of them they admitted because of 
their parents’ wishes, their families desired to see them as teachers of Kazakh language and literature. Of course we 
could suppose that such circumstance induced the reduction of results in the ‘Locus of control – Life’ subscale but 
we did not detect significant differences in other scales. Hence, the obtained results substantiate the necessity of 
further research. 
 
Table 5. Multiple Comparisons 
Dependent Variable   
(I) 
faculty 
(J) 
faculty 
Mean 
Difference (I-
J) Std. Error Sig. 
        Lower Bound Upper Bound 
      2.00 -1.82738 1.59811 .773 
Locus of control - 
Life 
LSD 1.00 2.00 2.01190 2.67571 .455 
      3.00 5.64286(*
) 2.74522 .045 
    2.00 1.00 -2.01190 2.67571 .455 
*  The mean difference is significant at the .05 level. 
 
Historically, it worked out that role functions of men and women influence the fields of activity controlled by 
them. Women display more interest to personal problems than men, who in their turn are more interested in social 
problems. 
Take a detailed look at gender differences, Table 6. Results obtained during the research substantiate the 
existence of significant difference in the ‘Result’ subscale; men possess higher results. In general, women possess 
higher results in the ‘Locus of control – Life’ subscale concerning the stance on life. 
 
  
                      Table 6.Paired Samples Correlations 
  N Correlation Sig. 
Pair 3 Result (Women & Men) 24 -.500 .013 
Pair 5 Locus of control life (Women)  
Locus of control life (Men) 24 -.490 .015 
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Generalization of examined materials substantiates the actuality of the problem of formation of meaning-
existential strategies of students under conditions of educational process, thus suggesting the necessity of not only 
analyzing related scientific research, but also implementation of their results into practice on an operational basis. 
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